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Abs trac t  
Pa st re sea r ch has demons tra te d tha t empa thy, tra ditionally 
define d a s  the ability to disc r imina te , lab el a nd the n experie nce 
the e motiona l re sponse o f  anothe r ,  a cts a s  a n  inh ib it or of 
aggre s s ive beha vior . Addit ional e vidence has s ho wn an increa se 
in emp athic function ing can be the re su lt of var ious e mpa thy 
tra ining s tra tegie s .  It ha s re cently b ee n  hypo the s ize d tha t 
aggres sive behavio r  might be de crease d a s  empa thi c func t ion ing 
increa se s . The pre sent s tudy sought to determin e if  a n  inve rs e  
re lations hi p  e xis te d  be tween e mpa thy and s ocia lly de viant 
be havior ,  which is a. less e x t re me de gree of  aggre s s ion 
characte rize d by  disruptivene s s  and at te ntion seeking . In 
a ddition, it was hypothe s ize d  tha t if such a link exis te d, 
empathy tra ining cou ld se rve to de c reas e  manife s t  s ocia l 
de vianc y. A final goa l o f  t his s tudy wa s to pr ovide a dditiona l  
normative da t a  for the device s  us ed which a re fair ly ne w to 
e mpa thy re search with d elinquent a do le s ce nt 's . 
19 fema le and  21 ma le delin quent a do le s ce n ts from 
Cunn ingham Chi ldre n ' s  Home in Urbana , I l linois  we.re a dministere d 
the Revise d Mehrabian Empa thy Scale and t he Se lf-Appra isa l Fo rm 
of the Je s nes s Behavior Che c klis t.  Short -ter m empathy training 
was p rovide d for half the group fo llowe d b y  re adminis tratio n 
of both de vices to a l l the a do le s cen ts . In addition, teachers 
37C61.6 
and housepa rents comp le te d The Observe r  Fo rm of the Je sne s s  
Behavior Checklis t me asur ing s o c ia lly de viant beha vior.  
The f indings did not  suppor t  the negat ive c orre lat ion be tween 
empa thy and s oc ia lly deviant behavior nor was an  inc rease in  
e mpathic leve l or a de c r ease in s o c ia l  de viancy demons t ra te d  
through empathy tra ining . 
It is sugges te d  tha t  whi le empa thy doe s  inhi bit  a ggre ss ion , 
it doe s  no t se r ve a s  a mo difier  o f  soc ial ly deviant beha vior . 
It was a ls o  proposed  tha t tradit iona l e mpa thy tr aining may not 
be e ffe ct i ve for a de linquent a do le s cent population w ith 
aggre ss ive his torie s  due to dis cr iminat ion lea rning . A new 
tra ining for ma t  was pos tula te d .  
Whi le the Revise d Mehrab ian Empa thy Sca le was shown to 
be a re lia ble me asure ment device for empathy, the ·Jesnes s  
Behavior Che c kl i s t  was sugge s te d  t o  be i mprac t ica l•' for 
' ' 
de linquent a do le s cents ' demons tra t ing a ·it_<;>��' inconsistent 
,, 
c orre la tion be t ween the observe r -and se lf-ra t ings , and a lo.w te s t-
retest reliability. 
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Dormis ce s va i s seaux 
Don t  l'humeur e st vaga bonde ;  
C1est pour a s s ouvir 
Ton moindre de s ire 
Qu' ils vie nne nt du b o ut du monde . • •  " 
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CHAPTER l 
Int r o duc t io n  
Pa s t  re sea r ch ha s studied e mpa t hy a s  i t  i s  re la te d to 
1 
pers ona lity , s o c ia l ,  an d  mora l deve lopment . Fe shba ch's (1976) 
inte re s t  in empa t hy re sear ch be ga n  by no t ing the many po s i t ive 
deve lop men ta l e f fe c ts a ttr ibute d t o  i t :  inc rea se d  se lf-
unde r s ta n ding , s oc ia l  understa n d ing , gre a te r  e mot io na l 
compe te nc e , he i ghte ne d  c ompa ss ion ,  car ing and re la te d behavio r s , 
more e f f ec t ive regula tion o f  a ggre s s i ve be havio r s , e nhan ce d  
communica t ion ski l ls and gre a te r  cohe sion be twee n  the inte l lec-
tua l, a f fe c t ive , a n d  inte rper s ona l  aspe c ts .  Recent ly one f ocus 
of re sea r c h  ha s turne d to the re la t ionsh ip be twe e n e mpa thy and 
ant i s o c ia l  be ha vi o r .  A numbe r  o f  s tudie s ha ve demon s t ra te d 
the pos s e s s ion o f  e mpa t hy to be an inhib i tor of a ggre s sion 
(Ale ks i c , 1975; Brauns te in , 1974; Mehra b ian & Eps·te in, 1972). 
Furthe r  a t te nt ion is be ing give n t o  the e f fe c t,o f 'empa thy 
' -
training o n  var ious be havio r s  and pe r s onftl.i ty cha ra cte r is tic s . 
�· 
Severa l s tudie s have demons tra te d  empa thy tra ining to be 
suc ces s f u l  in in c r e a s ing empa thic be havior (Ba t h ,  1976; Per ry , 
1975; Skovho l t , 1973; Tay lor , 1976). The s e  inconsis tent f indings 
and the importance o f  e mpathic fun c t io n ing on pe rs ona l ity a nd 
socia l a djus tment sugge s t  a nee d for fur the r re s e a r ch. 
2 
The purpose of the present study was to provide addi�ional 
evidence for the relations hip between empathic deficiency and 
antisocial behavior in adolescent delinquents. Further, a 
brief empathy training strategy which combined didactic, 
experiential, and modeling procedures was utilized to increase 
empathic behavior serving then as an inhibitor of socially 
deviant behavior. Additional normative data was collected 
for the measurement devices: the Revised Mehrabian Empathy 
Scale and the Jesness Behav ior Checklist. 
CHAPTER II 
Review of the Literature 
Definition of Empathy 
3 . 
"Empathy" has been generally defined as putting oneself in 
the shoes of another or experiencing another's emotions. Further 
analysis of the empathic process finds that the study of empathy 
has been approached from two different perspectives: cognitive-
social insight and vicarious-emotional arousal. The definition 
of empathy from the cognitive-social insight or role-taking 
approach is best reflected in the studies of Dymond (1969). The 
' 
empathic process involves imaginatively taking the role o f  
another and accurately predicting that person's thoughts, feelings 
and behaviors. Hogan {1969), of the moral development area, 
similarly defines empathy as the intellectual or imaginative 
apprehension of another's state of mind. The cogn*tion approach 
� 
does not require that the observer experience the other's 
(performer's) feelings. 
Webster defines vicarious as, "delegated, substituted, 
suffering or done for another". The vicarious-emotional arousal 
approach proposes an empathic process as recognizing and sharing 
another's feelings. Consistent with the cognitive approach is 
the .. prerequisite of recognizing an d labeling the other's affective 
state . The vicarious-emotional arousal approach adds the 
4 
requirements that the observer experience and respond as the 
other is feeling. Singer (1971) defined empathy as the capacity 
to view events from the standpoint of others and to experience 
vicariously the other's emotions. The fundamental cognitive 
component is the capacity to view events from another's point 
of view and recognize the nature of the emotional experience. 
Singer proposes the cognitive component as a precondition for 
the emotional component of vicariously experiencing another's 
emotions. Feshbach (1973) conceptualized the empathic process 
as consisting of three components: the ability to discriminate 
and label the affective state of the other, the ability to assume 
the perspective and role of the other, and the emotional respon-
siveness of experiencing the other's feelings. Stotland (1969) 
contends that cognitive factors completely contr�l the empathic 
emotional response·. He found that simply watcl].ing· the performer 
under an emotional.situation does not by itself lead to empathy . 
-- . 
However, empathy was elicited frofo' the observer instructed to 
imagine himself in the other's position. The process by which 
watching the emotional response of the performer elicits a 
similar emotional response in the observer was labled vicarious 
instigation by Berger (1962) .  Specifically he concluded that 
the contiguity between watching another's emotional response 
and experiencing that emotion by the observer is not sufficient 
5 
evidence of the occurrence of empathic emotional responsiveness. 
The essential condition as stated by Berger (1962) is the vicarious 
emotional response to the other person's emotional state. He 
expounds the importance of vicarious emotional responsiveness 
by describing 'pseudoempathy' as the observer having an emotional 
reaction to stimuli other than the performer's emotional response. 
Such a response might be due to conditioning to the stimuli as 
in the performer's emotional response being an anticipatory 
stimulus. 
Empathy or concordant emotional arousal exists when the 
emotional response of the performer elicits a similar emotional 
response from the observer. A discordant emotional relationship 
can also occur by vicarious arousal. Berger (1962) demonstrated 
that whereas empathy is the experiencing of similar positive 
or negative emotional states in the performer and observer, envy 
is the rewarding or pleas�nt event for the performer which elicits 
sadness in the observer. Sadism occur; when the performer's 
...,, ., 
suffering elicits feelings of pleasure in the observer. 
Empathy and Socialization 
Empathy plays an important part in·Sullivan's (1952) theory 
of personality. He conceptualized empathy as the primary mode of 
communication between the mother and infant. Although Sullivan 
does not state that empathy is innate, he sees the infant as 
6 
immediately able to empathize with its mother and being partia lly 
< 
controlled by her emotional states. Specifically the mother 
communicates a pleasant affective state through nonverbal behavior 
which the infant empathizes with and thus derives similar emotional 
enjoyment. However, the child actively seeks to avoid the 
mother's negative emotional states. These negative emotional 
states become the "bad-me" or the negative self concept of the 
child as the mother communicates disapproval. The pleasant 
states become the "good -me "  or the positive self concept of the 
child. "Not-me" is derived as the child empathizes extreme 
. 
anxiety from the mother, elicits anxiety from her thoughts and 
feelings, but the infants' responsiveness is denied awareness. 
"Good, bad , and not-me" are the foundation of the child's social 
development. 
Essential to social development is role taking which is 
. . · .  .; . 
defined as the imaginative process of stepping into the other 
person's shoes and perceiving the world as he does. Basic to 
this process is having insight and an understanding of the other ' s 
thoughts and feelings especially with regard to the effects our 
own be haviors have on others. Role taking is different from 
role playing which is the real-life acting out of role expec-
tations, and playing-at-roles which is the dramatic play activity 
of children. 
7 
In social development, 11self11 links the personality to the 
community. In :Mead's (1934) analys is, the product of social 
interaction and viewing oneself as a social object creates 
11self11• The role taking process allows the individual to see 
how others view him which contributes to his self-conceptions 
called "me' s 11• Across time, s ocial interactions formulate the 
concept of "generalized other", the individual's beliefs about 
others and his ability to adopt another's point of view.�n 
summary, role taking helps incorporate social prohibitions that 
build s elf control, and allows the individual to experience an 
infinite number of social intera ctions . A deficiency in empathy 
skill restricts the person's capacity to assess the emotional 
impact that his life has on others, thus lessening the control 
that the other's emotions have on him. More deficiency indicates 
a lack of internalized controls and inhibitions _increas ing the 
probability of 'the, occ��re_nce of deviant behavior. 
As mentioned above, Sulliv�n's (1953 ) theory implies that 
empathy is innate. Aronfreed (1968, 1970) suggests that basic ,, 
empathic ability is learned. He proposes that the empathic 
experience is established with the pairing of the child's aff-
ective state and the s ocial cues which communicate the other's 
emotional experience. The primary step is the simultaneous 
occurrence of emotional cues from the other as he 
8 
and the observer experience the same emotional situation. The 
conditioning process occurs as a natural part of the gene�al 
socialization process and at an early age according to 
Aronfreed. 
Empathy and Aggression 
The research on empathy suggests that it is likely to 
have a positive effect on the child ' s personal and social .: 
adjustment (Feshbach, 1976). Therefore it seems to follow that 
empathy would serve as an inhibitor of maladaptive behavior 
such as socially deviant acts or aggression. Aggression is 
characterized by the infliction of injury upon persons or ojbects 
causing pain and distress (Feshbach, 1970). Observing the un­
pleasant consequences of aggressive behavior should elicit 
distress responses from an empathic observer even if the observer 
was responsible for the aggressive act, accor di�g to Feshbach 
and Feshbach (1969). -Singer (1971) proposed that the vicarious 
experiencing of another ' s suffering and pain may decrease the 
aggressor's willingness,to inflict more pain and suffering 
in the victim. Feshbach (1963) proposed that the aggressive 
behavior is inhibited in order to reduce the unpleasant state 
of the attacker which was directly derived from the empathic 
observance of his victim. In a study utilizing children 
between the ages of 4 and 7, Feshbach and Feshbach (1969) 
9 
hypothesized that highly empathic children should manifest 
less aggressive behavior than chil dren rated low in empathic 
skills. What they discovered was that ol der boys who were 
rated as highly empathic did manifest less aggressive behavior 
than boys rated as low in empathic skills. Interestingly, the 
younger boys who were rated low in empathic functioning 
manifested less aggressive behavior than those rated as highly 
empathic. The authors concluded that their results could be 
attributed to the variation of manifest aggression in c�ildren 
that is due to age. This is supported by s tudies using older 
populations adding evidence to Feshbach and Feshbach's (1969) 
hypothesis. Mehrabian and Epstein (1972) used a male college 
population and found that subjects with high empathy ratings 
administered significantly less shock _to others than those . 
subjects with low empathy ratings. Finally, Aleksic (1975) 
� 
demonstrated that higb,empathic delinquent adolescent males 
· ·- . 
were less aggressive than boys�who were rated as low empathic. 
Empathy as an inhiqitor of aggression has been demonstrated, 
but is less effective as an inhibitor in the case of angered 
persons. Hartman (1969) and Perry and Perry (1974) found that 
delinquents with histories of aggressive behavior against 
others delivered s ignificantly more harm to their victims 
10 
regardless of the arousal leve l. Pain cues from a suffering 
victim may fail to decrease aggression and may e nhance it in 
situations of strong provocation (Baron, 1974). The rationale 
given by Baron is that the strong emotional arousal elicited 
when an obse rve r watches another's suffering may become labled 
anger that could lead to an increase of intensity and frequency 
of the aggressive be havior. Aleksic (1975) summarizes this 
point: 
"In the case of persons known by their past history 
to be antisocial, the re is evidence to suggest that they 
are deficient in empathy and, as a result, continue to 
behave aggressively despite pain responses in their victims. 
Where in most persons signs of pain and suggering typ­
ically inhibit further acts of aggression, in aggressive 
persons they may function as reinforcers and enhance further 
attacks ." (p. 30) 
Braunstein (1974) found that empathy and strong impulse 
control were the attributes of the non-aggressive group of black 
male children in his study. Children who were labled as 
premediative aggressors, indicating an-awareness of their 
actions and implications, were rated as significantly higher 
on impulse control but lowe r on empathy than those children 
who tend to commit aggressive acts impulsively. He concluded 
that premediative aggressors are emotionally egocentric and 
lack the empathic abilities that inhibit aggression. He foun d 
11 
that the impuls ive aggres sors did have the empathic abilities 
but had not developed the impulse control necessary when 
faced with frustrating situations. He propos ed that his finding 
of an increase of empathy rating with age is a result of a 
decentralizing process that occurs with age through which the 
child becomes more aware of the feelings and behaviors of those 
around him. Braunstein concluded that empathy and impulse 
control are mutually inhibiting aggres s ion. It is his belief 
that in the abs ence of either inhibitors , the probability of 
aggressive behavior is greatly increased. 
Empathy Training 
Feshbach (196 9) concluded that empathy is an inhibitor 
of aggressive behavior. She then proposed that training for 
empathic behavior should decrease their level of aggress ive 
behaviors. Research on empathy training has s irice been 
initiated as a direct· result of her work. The empathy training 
programs that have been researched ,if�� there are many kinds· of 
empathy training s trategies, have focused on 3 formats: didactic, 
which is characterized as learning by doing; modeling, which 
is characterized as observing as the experimenter models the 
appropriate response; and a combination of the two. 
12 
Bath (1976) compared three types of training procedures: 
didactic, experiential, and a combination of these two. Of 
pragmatic importance to the present study is that the training 
program was a s hort-term procedure s panning two-6ne half ti.our 
sessions. He concluded that most didactic and experiential 
procedures increase empathy and that a s hort-term empathy 
training can produce an increase in empathy ratings. He found. 
that the experiential and combined procedure was more effective 
with s ubjects initially rated as highly empathic, whereas the 
didactic program was more effective with subjects initially 
rated low in empathy. 
McWhirter (1974) compared a didactic. format in which a 
discussion program was utilized, to a small group procedure, 
teaching communication skills through experiential practice. 
Perry (1975) compared two modeling groups with- a didactic and 
" , 
a contro l  group. ·- The ,modeling group that heard the experimenter 
-. . 
model highly empathic responses produced higher empathic 
response scores than bath the modeling group that heard the 
experimenter model less empathic responses and the control group 
which was not exposed to a model. She found that the didactic 
group gave lower empathy responses than the control group. 
Skovholt (1973) used a step-by-step instructional program uti-
lizing the didactic, modeling, experiential, and verbal 
13 
re inforcement proce dures to imp rove the communica tion of empathic 
unders tan ding and dis cr imination o f  facilitating responses 
with sixth gra de subje c t s  in six fif teen minute ses sions . 
He concluded tha t these ski l ls could be increased a s  a function 
of the training proce dure s and in the sho r t  t ime pe riods. 
The above s tudies sugge s t  the mos t  success ful training 
program for increasing empa thy rat ings is a combination of the 
didactic, mode ling and experientia l te chnique s . These stud ie s  
have demons trated tha t empa thy can be increased a s  a result o f  
training . However, no t much s uc ce s s  ha s bee n demonstra te d  
in the use o f  empathy tra ining to decrease aggre s s ive behavior . 
Aleksic (1975 ) fa i led to condition empathy by pa ir ing 
invo luntary arousa l o f  an ave rs ive emotional sta te in subj e c ts 
with pa in cues from a mode l subjecte d  to  the same a rousal. 
Iannotti ( 1976 ) attempted to decrease aggres �i.v� behavior and 
increase empa thy· ratings· with the use of two tra ining programs 
in sixth and nin th gra de  boys: - In the r o le taking group,  
each chi ld  was told to ·as sume the pe rspe ct ive of  a chara c te r  in 
a s t ory that the teache r had read a loud . The chi ld was then 
asked que stions tha t focused on the ir characte rs'thoughts and 
fee l ings . In the r o le switching group, the children again 
assume d the pe rspe c tive of one o f  the characters in the s tory 
14 
but changed roles eve ry five minutes . The teache r direc ted 
questions to the_ chi ld conce rning how each new pe rspective in-
fluenced the chi ld's opinion of  his new r ole and the ro les 
played by the othe r s . Ianno tti (1976) was unab le to increase 
the empathy ratings in e ither group . 
In summary , a number o f  s tudies have demons trate d empathy 
to be an inhib i tor of aggres s ion (Aleks ic, 19 75; Braunste in, 
1974; Mehrab ian & Eps te in ,  19 72 ) .  In a ddition, severa l 
studies have demonstrate d that empa thy t ra ining can be succes s-
ful at increas ing empathic funct ioning (Perry, 1975; Tay lor, 
. 
1976), Bath (1976) and Skovholt  (1973) were able to increase 
empath ic functioning in re la tively short p r ograms . Unfortuna tely, 
research has not documented s·uce�ss�:>wi'th.:emp;�(thytt.t".i1fr1ngtto 
decrease aggres s ive behavior (Aleks ic , 1975 � Ianno.tt i, 1976) 
as Fe shbach ( 1969) propose d should logica lly ocqur�- The se 
findings and the importance-of empathy in per sonality , s ocial, 
··- . 
and developmenta l a djus tment suggest a nee d for further re search . 
The purpose o f  the pre sent·s tudy is to furthe r inve stiga te the 
re lationship between empa thic de f ic ie ncy and soc ially deviant, 
rather than aggressive, �.;·hehaV::bo:i;s in de linquent adolesce nts 
using two devices that have as yet not bee n  corre lated. The 
devices, the Revised Mehrabian Empathy Scale (RMES), and the 
Jesness Behavior Checklist (JBC) are very recent measurements 
in empathy research. A further goal of this study is to 
provide more normative data for these instruments with delinquent 
adolescents. A combined model utilizing didactic, modeling, 
and experiential techniques will be incorporated and used to 
increase empathic skills in delinquent adolescents; ne xt, it 
will be asse ssed as to whether or not the empathy training 
leads to increased empathy ratings and to a consequent decrease 
in socially deviant behavior. It has been shown that the 
learning theory mode l (Aleksic, 1975) and the specific role 
taking models (Iannotti, 19 76) fail to decrease overt aggressive 
behavior. The didactic, mode ling, and e xperiential procedures 
( 
> 
have been shown to be .. e ffective at increasing e mpathy 
functioning but have not been �utilized to de crease socially 
deviant behavior. The ·implication is that social deviancy is 
similarly inhibited by empathy, and decreased through empathy 
training. The basic assumption here is that an aggressive 
individual is equate d with an individual who displays a wide 
variety of behaviors considere d socially undesireable. There-
fore, if one personality characteristic can be modified by 
16 
empathy�, vt-,z;.;.Tcaog.gir�ss.:ion>, sthen::seve.ra,1-•.f?�mi1igJ:.)il.:,s:im±lanc 
cha.r�d.te.,ristircs�:'6in(al:f?o ;_;ebr;::i �mo<;li,fie.d��hj�1�mpatliy .. ;-.Lvi�h;i\sc.ic.tally 
deviant behaviors. 
HYPOTHESES 
Base d on a review o f  the literature, the fol lowing hypotheses 
were sugg e s te d :  
I. There wi l l  be a negative corre la tion be tween empathic 
responses as measure d by the Revise d Mehrabian Empa thy Sca le 
(RMES), and s oc ia l ly deviant behavior as measured by the 
subsca les of the Je sne s s  Behavior Check lis t (JBC}. 
Ila. A brief empathy training procedure ut i l izing c ombine d 
didact ic, expe rientia l ,  and mode ling te chnique s wi l l  increase 
the leve 1 of empathy in delinquent ado le s ce nts , as measure d by 
the RMES. 
Ilb. It is furthe r  proposed that the re will be an inverse 
relationship be tween emp�thy and s ocia l ly deviant behaviors . 
More spe c ifica l ly ,  a s  s c ores on the Rl'\fES go down the scores on 
the JBC wi l l  go up. 
In a ddition to the fo l lowing hyp othe se s , a further goa l 
of this s tudy w i l l  be to provide a dditiona l normat ive data for 
the RMES and the JBC , as used with delinquent a do le s cents. 
Sub jects 
CHAPTER I II 
Me thod 
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Subjec ts we re 19 female and 21 ma le de linquent adolescents 
with a mean age of  15, ranging from age 12 to 17, of Cunningham 
Children's Home (CCH), Urbana , I l lino is . CCH is a re s idential 
treatment fac i lity e s tabl ishe d and part ia l ly funde d by a Methodis t 
Church organ iza tion . Chur'ch affiliation or re fe rra l is not 
required for placement . The res idents a re str ic t ly p r ivate 
placements; that is, pr ivate p la cement re ques ts from the parents, 
family, or guar dians . As poinced out to the prospective reside n t's 
fami ly and the adolescent, CCH p lacement  is exp lic it ly regarded 
as an ado le scent ' s " las t  chance " be fore being sent to a s tate 
facility . The most fre quent ly cite d  fac tor  resulting in the 
request for placement is lack o f  parenta l control. _ Prob lem 
behaviors commonty noted_ , are truancy from s c hool , dis-obedience, 
habitua l running away from home, �and genera l de fiance o f  home 
rule s . Ana lys is of the fami ly e nvironment o f  the youths frequent ly 
demons tra te d pa renta l  negle c t and physical or menta l abuse . 
The re s ident 's fami ly ranges from the lowe r to  uppe r s ocioeco-
' 
nornic leve l , with the mean a t  the lower-middle s o c ioe conomic 
strata. Between 70% and 80% are caucas ian , and 60% to 70% 
of the children par ticipa te in s ome form of spe cia l educa tion 
18 
program provided by CCR or the school district. 
The subject sample for the two training groups were randomly 
assigned and drawn from the population of residents attending 
at least one of the special education classes provided by the 
on-ground school at CCR. The subject sample for the nontreatment 
groups were randomly assigned from the remaining population. 
The adole scents who participated in the study were paid one 
dollar by the experimenter contingent upon completion of the 
required tasks of their assigned groups. 
Permission to test the residents was obtained from the .. 
director. In addition, it was explained to the youths that the 
experimenter was soliciting volunteers only, and that they could 
drop out at any time. 
Instruments 
.. 
and Epstein (1972) and revised for use with de linquent adolescents 
·· ·... . 
by Aleksic (1975) was utilized foJ: the measurement of empathy ; 
this is referred to as the ,Revised Mehrabian Empathy Scale 
(fil'ffiS). (See Appendix A). The RMES is a true-false checklist 
consisting of several intercorrelated subscales measuring all 
related 'aspects of e motional empathy defined as a vicarious 
emotional re sponse to another's emotional experience. It is a 
self-administered device with a me an test-taking time of 10 
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minute s. A leks ic's (1975) s tudy produce d the fo l lowing normative 
data: the inte rna l c ons is tency c oe ffic ient  was demon s trate d,to 
be .71; a mean s core of 20.11, with a Standard Deviation of 3.61 
was e licite d  from a group o f  one hundre d and thir ty two 
institutiona l ize d ma le de linquents with a pos s ib le high s core 
of 33 ; and data from high s choo l s tudents gave a mean age of 
16.40, a mean score o f  2 2 .6 0, and a Standar d  Deviat ion of 4 .15 3 .  
The d ire c t ion o f  s cor ing de f ines a high s core as  non-e�pa thic, 
and a lower s c ore to indica te grea ter leve l o f  empathy . 
The measure of s o c ial ly deviant behavior was the Je snes s 
Behavior Che cklis t (JBC), an e ighty item, Like r t-type c hecklis t, 
with answe r s  ranging from "almos t  neve r" to "ve ry often". The 
JBC measures fourteen b i-po lar behavior factors or subs cale s 
which are l is ted on Tab le 3 .  The JBC p rovides a self-appraisa l 
and observe r-rate r form with the same items in diffe ren t  p ronoun 
.. 
form to fit the re spondent. The dire c t ion o f  scoring. p la ce s  
a high s c ore a s  indicating socia l  conformity , and a low s core 
indicating soc ia l  deviancy. The JBC manual s ta tes the inter-
rate r re liabil ity o f  the sca le s as  ranging from 62. to . 80 ; 
the corre la tion betwee n compos ite observe r rat ings and se l f -
appraisa l score s ranges be tween . 10 and .45; with a te s t- re te s t  
reliability for the subs ca le s  ranging from a high o f  .58 for 
considera te ne s s  (Cs ) to  a low of .05 for ins ight (Ins), with 
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a median of . 3 8 . The normative data was base d on ra t ings of 
2, 114. youths from age thir teen to twenty-one with the mean 
age be ing 16. 70 ¥ears. 
Procedure 
The exper imental des ign utilized in this s tudy was the 
Solomon Four Group cons is t ing o f  two treatment and two no-
treatment groups. The fo l lowing chart  illus trate s the 
experimenta l des ign . 
SOLOMON FOUR - GROUP 
Time Sequence 
Group. DAY1 DAY2 DAY3 DAY4 
Treatment Pre-tes ting Tra ining Training Pos t-tes ting 
JBC/RMES Ses sion 1 Ses s ion 2 JBC/RMES 
Contro l 1 Training Training Pos t - testing 
Ses s ion 1 Ses s ion 2 JBC/RMES 
.. 
Contro l 2 Pre-.tes t ing Post-testing 
JBC/RMES JBC/RMES 
-
Control 3 Pre-te s ting "il' '  � 
JBC/RMES 
The Trea tment group, Contro l group 2, and Contro l group 3 
we re administe red the JBC and RMES on Day 1. An o bse rver-rater 
form of the JBC was comp lete d on e a ch subje ct by hi:a<.or�her;:-:l;,louse.-t 
p,a.r<e.nt (.�qr. ,}�:�ffgJ;1-g:i;�gull.4� t;eaY.f:i�'.lf:. tsEQl;lJ�: .. t:e�c�he::t.":P. a:t::�1the1 .. gerhon·�grounds 
schoo l aide d  the expe r imente r in administe r ing, 
2. 1 
assisting the childre n ,  and c o l lec ting the forms . The 
ins truc t ions were rea d  a loud to the a dole s ce nts and he lp wa s-
provide d to those having difficulty unde rs tanding the que s t ion 
content or language . For three chi ldren w i th seve re reading 
de fic its , the que s tions were read  to them by a teache r  who a lso 
a s siste d  them in unders tanding the re sponse forma t  of the JBC . 
��an te s t  taking t ime for a l l  the a do le s ce nts wa s  4 5  minute s . 
On Day 2 ,  the Treatment gr oup and Contro l gr oup 1 unde r-
went tra in ing se s s ion 1 ,  las ting 3 0 minute s • .. A ma le unde r -
gradua te tutor �rom the Un ive r s i ty of  I l linois a s s i s te d  the 
' 
expe rime nte r in the tra ining se s s ions . Each group re ce ive d 
tra ining separa te from the othe r  group . On Day 3 ,  bo th groups 
independe n t ly underwe nt tra ining se s s ion 2 ,  las t ing 3 0  minute s . 
The fo l lowing is an out line of the tra ining program . A samp le 
of ins truc t iona l mate r ia ls is  loca te d  in Appe ndix C • 
. 
Training Se s s ion 1 
A .  Subj e c ts intr oduce d to purpose o f  tra ining program . 
B .  Br ie f de finit ion of both verba l and pan -ve r ba l 
communica t ion pre sente d .  
C .  Dida c t ic dis cus s ion of  behaviora l cue s  tha t indicate 
the emotion ' ma d ' . • 
D .  Ins t ruc tor mode ling o f  emot iona l expre s s ions inc luding 
2 2  
both spe c ific  body o r  fac ia l ge s ture s a n d  c omp le te body pos tures 
of one spe c ific emo t ion , ie . ' mad ' . 
E . Subj e c ts  repea te d  mode ling procedure s .  
F .  Dis cus s ion and p roce s s ing of pe r s ona l e xpe r ience s of  
emo tiona l expre s s ion . 
G .  Repe t i t ion o f  s teps  C through F for each emo t iona l 
expre s sion :  ' sa d  1 ,  ' g la d ' , and 1 s ca re d ' . 
Training Se s s ion 2 
A .  Subj e c ts give n  a de finition of r o le p lay ing such a s , 
"pre ten ding to be some one e lse which means see ing the s itua tion 
and fee ling as they wou ld . ' ' 
B .  Dya ds we re forme d to pra c t ice empa thic invo lveme nt 
response s to a n emotiona l ly we ighte d s tory (Se e  Appendix C 
for training ins truc t ions and s tory e xamp le s ) . 
C .  S tory reading by partne r s  fol lowe d by inquir ie s . One 
s tory for each bas ic e motion was pr ovide d_ f�r each dya d w i th 
par tne r s  a lte rnating ta sks (reading/ inquir ie s vs lis te ning/ 
empathic re spon ding ) .  (See Appendix C for s tory proce s s ing 
inquir ie s ) .  
D .  Re grouping fo l lowe d by proce s s ing . 
E .  Dis cus s ion o f  tra in ing expe r ie nce s a s  it  re la te d to  
the ac cura te i de n t i f ica t ion o f  a f fe c t  in o thers  and the a dvantage s 
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of tha t ski l l  in inte rpe r sona l re la tions hips . 
On Day 4 ,  a ll four group s  we re readmin is tere d the JBC 
and RMES . At the c omp le t ion  o f  the te s ting , the expe r imente r  
dis tr ibute d the mone tary rewa r ds for those subj e c ts who 
participa te d ful ly . 
.� . ' 
CHAPTER IV 
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The Empa thy (Emp ) pre - te s t  s c ore s (RMES ) from the Trea tment 
group and Contro l group 2 were subj e c te d  to  a t - te s t  of s igni -
ficance (see Tab le 1 ) ; n o  s ignificant di f fe rence s we re found 
between group s . Out of  14 subs ca le s  on ly one s ignificant 
differe nce wa s found from a t - te s t  o f  s ignificance c ompute d 
on the JBC p re - te s t  s core s  o f  the Trea tme nt group and Con tr o l  
group 2 .  Contro l group 2 had a s ignifi cant ly higher mean 
s c ore than the Trea tment group on Soc ia l  Contro l  (So l )  (see 
Tab le · 2 ) . 
Spearman (rho ) c orre la tions were c ompute d for the pre -
te st score s o f  empathy (RMES ) and the JBC subs ca le s  (see Tab le 
3 )  produc ing s ignifican t c orre lat ions be tween Empa thy and 
Ca lmness  (Ca l ) , (r= . 3 7 ,  p_<. 05) ,  and be tween Empa thy �nd Comm-
. 
unica tion (Com ) , (r= . �0 , £� .• 0� ) .  The hypothe s is o f  a negat ive 
corre la tion be twee n Empa thy and s o c ia l ly deviant behavior 
(Ho I) wa s no t suppor te d . 
A t- te s t  o f  s ignificance conduc te d o n  the pre - and p os t -
test  Empa thy (RMES ) s core s for the Treatment group a n d  Control 
group 2 did  no t produce s ign ificant dif fe re nce s in empathy s core s  
between the gr oups (see Tab le 4 ) . A Oneway Ana lys is o f  Var iance 
(ANOVA ) was pe r forme d for the pos t - te s t  s c ore s of Empa thy 
(ill'ffiS ) for the Treatme nt group , Contr o l group 1 ,  and Contro l 
RMES 
So l 
2 5  
Tab le 1 
t - te s t  o f Significance for 
Pre - te s t  Revis e d  ��hrabian Empathy Sca le (R1'1ES ) Scores 
for the Trea tment Group and Contro l · Group 2 
Group 
Treatment Contro l  (2 ) t -va lue 
(N=lO ) (N=lO)  
M SD M SD 
1 1 . 4 0  5 . 02 1 0 . 3 0 2 . 5 8  . 62 NS 
Tab le 2 
t- te s t  of Significance 
for the Pre - te s t  Soc ia l Contro l (So l )  Scores 
in the Trea tment Group and Contro l  Group 2 
Treatment 
(N=lO)  
M SD 
13 . 00 3 . 16 
GrouE.. 
Contro l 
(N= l O )  
M 
16 . 1 0 
(2 ) . 
SD 
2 . 13 
t-va lue E.. 
- 2  . 57 NS 
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Ta b le 3 
Spea rman (rho ) Corre la tion o f  Pre - te s t  Sc ore s  
o f  the Revise d ��hrabian Empa thy Sca le (RMES ) and 
the Subs ca le s  of the Je sne s s  Behavior Checklist (JBC ) 
in Tre a tme n t  Group 1 ,  Con tr o l Group 2 ,  and Con tr o l Group 3 
n=3 1 
JBC 
Sub s ca le s  
Unobtrus ivene s s  (ob ) 
Friendline s s  (Fr ) 
Re spons ib i lity (Re ) 
Cons ideratene s s  (Cs ) 
Independe nce (Ind ) 
Rapport (Ra ) 
Enthus iasm (En ) 
So c ia b i l i ty (So ) 
Conformity (Co f )  
calmnes s  (Ca l )  
Commun ica t ion (Com) 
Ins ight (Ins ) 
Soc ia l  Contro l (So l )  
Ange r Contro l (An ) 
Empa thy 
. 3 2 
. 08 
. 10 
- . 3 0  
. 2 3 
- . 23 
. 10 
. 24 
. 37 *  
. 4 0 *  
. 004 
. 02 
. 2 2 
2 7  
Ta b le 4 
t - te s t  o f  S i gn i f icance o f  
Pre and Pos t - te s t  S c o re s  o f  Mehrabian Empa thy Sca le (RMES ) 
for Treatment and Contr o l  Gr oup 2 1  
PRE POST t - va lue 
Group M SD M SD 
Trea tme nt 1 1 . 4 0  5 . 02 13 . 10 3 . 4 1  1 . 2 9 NS 
Contro l 2 10 . 3 0 2 . 5 8  12 . 80 4 . 26 - 2 . 75 NS 
2 8  
group 2 ;  a ga in , no s igni f i can t  di f fe rence s we re s hown (see 
Tab le 5 ) . The se re sults fa i l  t o  suppor t hyp othe s i s I la , which 
propo s e d  tha t  br ie f  e mpa thy tra in ing w i l l  increa s e  le ve ls of 
empa thy a s  me a sure d b y  the RMES . 
Means , s ta n da r d  dev ia t ion s , and t -va lue s we re de r ive d 
through a t - te s t  o f  s ign i f ica n ce for the JBC p re - a n d  p o s t - te s t  
s core s for the Trea tme n t  gr oup and Con tro l group 2 i n  which 
two s ign i f ica nt dif fe re n ce s  we re found . ( see Ta b le 6 ) �  The 
T�ea tme n t  gr oup had a s ign i f i cant ly highe r p re - te s t  mea n  s core 
on Ca lmne s s  (Ca 1) . :.!:. (iE9 )=1 .  83 , £.< .  05 . ; and Contr o l  gr oup 2 
ha d a s ign i f i c ant ly highe r p o s t - te s t  mea n  s c ore on En thus ia sm 
(En) ,.!:_ (ISI ) =- 2 . 5 0 ,  E_< . 05 � An ANOVA was c ompute d for the 
Trea tment gr oup , Contr o l gr oup 1 ,  and Contro l gr oup 2 p os t ­
tes t  JBC s c ore s w i th on ly Ange r Con tro l (An ) d i f fe r ing 
s ign i f ican t ly be twee n the gr oup s , F  . .  ff !Zg ) =3 . 67 , £.< · 05 (See 
Tab le 7) . Hyp o the s i s  llb which s ta te d  tha t a de c re a s e  in 
soc ia l ly de via n t  behavior as a resu l t  o f  increase d empa thy 
through tra inin g wa s  not s upporte d .  
A Spea rman (rho ) c orre la t ion was de r ive d from the p re ­
and p os t - te s t  Empa thy (PJ1E S ) s c ore s of Con t r o l  group 2 a n d  
e li c i te d  a te s t - re te s t  re liab i l i ty c oe f f i c ie n t  (�= . 83 , E_< . 0 1 ) . 
A Spea rman (rho ) c o r re la t ion u t i l i ze d in the c ompar i s on 
Source 
Be twe e n  
Groups 
Within 
Groups 
Tota l 
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Tab le 5 
Oneway Ana lys is o f  Va r iance o f  
the Re v ise d He hrab ian Empa thy S ca le (RMES ) 
for Tre a tment and Contr o l  Group 2 
df SS MS F 
2 6 . 4 6 67 3 . 23 3 3  . 159 
2 7 . 54 7 . 4 000 2 0 . 2 74 1  
2 9  5 5 3 . 8,66 7 
3 0  
Tab le 6 
t - te s t  o f  S ign i f icance on Pre - and Pos t - te s t  Score s of 
Je s ne s s  Behavior Che ck l is t {JBC 2 Subs ca le s with Trea tment and Contro l GrouE 2 
VARIABLE N= 
Ob 1 0 
Fr 1 0  
Re 1 0  
Cs 1 0  
Ind 1 0  
Ra 1 0 
En 1 0  
S o  1 0  
Co f 10 
Ca l 1 0 
Com 10 
Ins 10 
So l 1 0  
An 1 0  
TREATMENT 
PRE POST 
M 
3 0 . 5 0 
15 . 6 0 
34 . 5 0 
24 . 8 0 
1 7 . 6 0 
14 . 7 0  
1 7 . 3 0 
14 . 7 0  
2 3 . 9 0 
2 0 . 9 0 
2 0 . 2 0 
2 2 . 00 
13 . 0 0 
1 2  . 4 0  
SD M 
2 . 63 28 . 2 0 
3 . 3 7  14 . 60 
7 .. 5 3  3 2 � 5 0 
3 . 99 24 . 60 
3 . 13 • 1 7  . 2 0 
5 . 3 1  
4 . 42 
2 . 7 1 
3 . 6 0 
5 . 2 2  
3 . 3 6 
5 . 0 1 
3 . 16 
3 . 84 
15 . 3 0 
16 . 8 0 
14 . 8 0  
2 3 . 4 0  
' ' 
1 7  . 4 0  
1 8 . 9 0 
2 0 . 3 0 
14 . 2 0 
l l . 3 0 
SD 
4 . 7 3 
3 . 7 5 
6 . 84 
5 . 32 
3 . 16 
4 . 06 
2 . 9 7 
3 . 74 
3 . 8 1 
3 . 8 1 
4 . 10 
5 . 52 
2 . 15 
3 . 1 3 
C ONTROL GROUP 2 
t -va lue PRE POST 
M SD M SD 
1 . 3 1  2 8 . 5 0  6 . 5 0 3 1 . 0 0 5 . 7 7 
1 . 3 7 1 6 . 7 0 5 . 6 0 19 . 40 4 . 10 
. 7 8 32 . 3 0 5 .  72 3 3 . 4 0  6 . 2 0 
. 63 2 5 . 4 0  5 . 64 2 5 . 3 0 7 . 6 2 
. 5 1  1 7 . 9 0 1 . 7 3 1 8 . 5 0  3 . 2 7 
- . 4 9  16 . 90 4 . 5 3 18 . 10 3 . 8 7  
. 3 1 14 . 8 0  2 . 82 17 . 00 3 . 92 
- . 1 1 12 . 9 0  3 . 32  13 . 5 0 4 . 2 2  
. 55 2 6 . 10 5 . 13 2 7 . 9 0 6 . 0 8 
1 . 83  �� 19 . 10 4 . 2 8  2 1 . 0 0 5 . 08 
1 . 10 19 . 00 3 . 3 0 1 8 . 3 0 4 . 5 7  
. 95 22 . 10 5 . 2 2 2 2 . 3 0 4 . 8 1  
- 1 . 5 3 16 . 10 2 . 13 1 6 . 4 0  2 . 55 
. 8 2 14 . 4 0  2 . 9 9 1 5  . 2 0  3 . 4 3  
t -va lue 
- 1 . 5 9 
- 2 . 6 7 i: 
- . 5 6 
' . 05 
- . 54 
- • 9 3 
-2 . 5 8 idC' 
- . 5 6 
- 1 . 5 5 
-1 . 60 
. 6 8 
- . 11 
- . 4 6  
- l . 2 7  
Source 
Between 
Groups 
Within 
Groups 
To ta l 
�< . 05 
3 1  
Tab le 7 
Oneway Ana lys is o f  Var iance for 
Ange r Contro l (An ) Pre - te s t  Score s  
• 
in Treatment , Contro l Group 1 ,  and Contro l Group 3 
df 
2 
2 7  
2 9  
S S  
7 9 . 80 
2 9 3 . 7 0 
3 7 3 . 5 0 
MS F 
39 . 9 0 
10 . 8 8 
3 2  
o f  the JBC se lf-app ra isa l s c ore s  with JBC obse rve r- rate r  scores 
produc e d  s ignificant  c orre lations be twee n the obse rve r ' s  rating , 
which is de note d  by O ,  on Conformity (Co f ) , and the a do le s cents 
rating for Cof , (r= . 60 , £.<. 00l ) (See Tab le 8 ) . Other s ignificant 
corre la tions note d we re ; OCom and Com , (!_= . 4 0 , E..< . 05 ) ; Oins 
and Ins , (!_= . 54 , £,< . 0 1 ) ; OSol  and So l ,  (!_= . 3 6 , £.< . 05 ) .  Whi le 
these f indings indicate s ome congruence s be tween observe r  rat ings 
and se lf-ra t ings , on 10 of the 14 s ca le s  the re we re no t 
s ignificant re lat ionships be tween obse rve r  and s e l f - ra t ings .  
On ly e ight subsca le s  showe d s ignificant corre la tions when 
a te s t - re te s t  re liab i lity was de r ive d from the Spearman (rho ) 
corre la tion o f  the JBC pre - and p os t - te s t  s c ores  o f  Contro l 
group 2 ;  Ob , (!_= . 63 ,  E.,< . 05 ) ; Fr (!_= . 9 3 , E,< . 001 ) ;  So (r= . 66 ,  
£<. 05 ) ;  Cof (r= . 8 1 , E..< · 0 1 ) ;  Ca l  (!_= . 7 1 , E_< . 05 ) ; Com (!_= . 84 , 
£<. 01 ) ; So l (r= . 69 ,  E..< . 05 ) ; An (!_= . 76 , E_<. 0 1 ) ; the ove ra l l  
mean o f  the se 8 s ca le s  w�s .• 75 (see Tab le 9) . These results 
indicate high ye t incons is tent tep t -re te s t re l ia b i l ity for 
the JBC . 
Se l f -
AEEra isa l 
OOb 
Ob . 33 
Fr . 14 
Re . 14 
Cs - . 03 
Ind . 1 7 
Ra . 2 6  
En - . 04 
So . 09 
Co f . 3 9 
Ca l - . 04 
Com . 2 0 
Ins . 3 7 
S o 1  . 4 2 
• 
Ta b le a 
Spea rman (rho ) Co r re la t ions Be twee n 
Obse rve r ' s a n d  Se l f -App rais a l  S c o re s  
o n  Je s ne s s  Be havior Che c k l i s t  �JBC } Ac ros s a l l GrouE s  �N=3 9 2  
OFr 
. 2 9 
. 32 
. 19 
. 2 0 
. 18 
. 3 8 
. 08 
. 08 
. 3 8 
. 07 
. 1 8 
. 4 6  
. 5 1  
Obse rve r- ra te r  
ORe OCs . Oin d ORa OEn OSo 
. 14 . 2 8 
. 19 . 33 � 
' 
. 3 6 . 2 3 
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Tab le 9 
Spearman (rho ) Corre la t ions Be twee n  
Pre and Pos t - te s t  Score s  of the Je s ne s s  Behavior Che cklis t (JBC ) 
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The firs t hyp othe s is , which p ropose d a nega tive corre la tion 
between empathy (RMES }  and s oc ia l ly deviant behavior , was not 
supporte d .  The f indings of this s tudy indica te tha t the RME S  
is  not corre late d with the JBC . Previous research primar i ly 
focuse d on the re lationship be tween aggre s s ion and empathy . 
l�hrabian and Eps te in ( 19 72 ) ope rationa l ly de f ine d aggre s s ion 
as  a subj e c t ' s  a dminis tra tion of e le c tr ic shock to anothe r 
subj e c t . Aggre s s ion o ,f this degree was negative ly corre late d 
with empa thy . The JBC does  no t· measure this leve l of aggre s s ion . 
Rathe r , it taps into de linquency as  chara c te r ize d by dis rup -
tivene s s , attent ion seeking , p oor pee r re la t ions , hype rsen-
sitivi ty , e tc . I t  is propose d tha t whi le empathy doe s inhibit 
aggre s s ion , i t  may not inhibit  deviancy . The suppos ition tha t 
socia l deviancy can .be equate d w i th aggres s ion is not - supporte d .  
. 
' ' .! 
Empathy , a s  measured by RME S , and" so c ia l  deviancy , as measure d 
by the JBC , may be independent measure s . 
Other re search sugge s ts a deve lopmenta l  exp lana t ion . 
Fe shbach and Fe shba ch ( 19 69 )  note d that the re is an age var iation 
in man i fe s t  aggre s s ion and empa thy . They found that w ith an 
inc rease in age , empa thic func t ioning deve lope d to higher 
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leve ls ;  spe c i f ica l ly the 6 and 7 year o l ds demons trated greate r 
empathy than the 4 and 5 year o l ds . The p re sent s tudy c ombine d  
subjects ranging from alge tlQ Jtb al:X'. peBerqap�dIOEDtt:aSuittSl�ere con-
futmtfe:d; in tha t  the diffe r ing age s and ac c ompany ing dive rging 
leve ls of empathy and aggres s ion m ight c ance l one a no the r out 
thus preven t ing the appearance o f  s ignificant diffe re nce be twee n 
empathy and aggre s s ion . 
It is a ls o  sugge s te d  that the p re sent  p op u la t ion disp lays 
less  soc ia l ly deviant behavior p lus h ighe r empa thic fun c t ioning ; 
then fnfe:.rrlirm t hat :li-n rsu.Ch ra fp.Qptila1iio11 , ;:a rmoxe d:iis:cr.iniinate 
measurement would be dif ficult  to acquire . The o r igina l 
Mehrabian Empa thy Sca le (Mehrabian & Eps te in , 19 7 2 ) was revise d 
to fit the c omprehens ion leve l o f  de linquent ado le s cents by 
Aleks ic ( 19 75 ) . The revised  form wa s  s tandar dize d on a 
populat ion o f  de linquent ma les de ta ine d  in a j uveni le de te nt ion 
. �· . 
center on cour t orde r  and ,  c ro s s  va li da te d  o n. a group of high 
scho o l  s tuden t s  produc ing a mean score o f  2 0 . 00 and 2 2 . 60 
respe c t ive ly .  The mean s c ore a chie ve d  for the present p opu-
la tion was 10 . 85 indica ting tha t the de linquent p opula tion a t  
CCH disp lay s ign i f icant ly highe r leve ls of  empathy than the 
s tandardize d group and "norma l" p opu la t i on . Furthe r , the 
ado le s ce nts a t  C CH part ic ipate in a mi lieu-treatment fa c il ity 
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whereas Aleks ic ' s  p opulation was not exp ose d t o  an equa l amount 
of treatment . The CCR re s i dents may have been " taught" more 
empathic behavior a s  a re sult of the treatment te chniques 
utilize d  a t  the re s identia l  treatment cente r . 
Aleks ic ' s  p opula t ion had his tor ie s  o f  mi ld t o  chronic 
de linquency with cr imina l offenses . The a do le s cents in the 
p re sent s tudy a re de fine d as  de linquent . Howeve r ,  a dis tinction 
exists within this def inition . Pub lic Law 1433 of the Common-
wea lth o f  Pennsy lvania , Se c t ion I,  Subse c tion 2 and  4 (Wo lf -
gang , Savitz , a n d  Johns on , 19 70 ) de fine de linquency a s ; 
• • .  "2 ) The word "chi ld"., a s  use d in this a c t ,  means 
a minor unde r the age of e ightee n year s . 
· 4 )  The wor ds , "de linquent chi ld" inc lude ; 
a )  A child who has vio late d any law of  the 
Commonwea lth or or dinance o f  a ny c ity , borough , 
or township : 
b )  A chi ld who , by rea s on of be ing waywar d  
o r  hab itua l ly dis obe dient , i s  unc ontro la b le b y  his 
parent , guardian , cus todian , o r  lega l  repre sentative ; 
c )  A chi ld who is habitua l ly truant f-rom s choo l _  
o r  home ; 
d )  A chi ld who habitua l ly deports himse lf  or  he rse lf 
a s  to  inj ure or endanger the mora is or hea l th of him-
se 1£ , he rse l f , o r  othe r s � "  (p . 25 )  
TI1e CCR re s ide nts are charac te r ize d by subsec t ions 4b , c , and d ;  
a lthough none ha d been a dj udicate d .  The diffe re ntia tion be ing 
made indicate s that the CCH ado le s cents are le s s  s o c ia l ly deviant 
than the A leks ic (1975 ) p opu la t ion . Additiona l support is 
seen in Appendix D ,  fnrwhich the means are pre sente d for the 
CCH res ide nts ' JBC s core s  which show tha t in c ompar is on to the 
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s tandardize d group , the p re sent popula tion is a c tua l ly les s  
deviant . 
It is pos tula te d that a more dis cr imina ting device would 
be re quire d to ob ta in a s ignificant c orre lation be tween  a high 
leve l of empa thy and les s e r  degree s of s o c ia l  deviancy which 
is measure d by the JBC . 
Hypothe s is Ila and IIb which propose d that a brie f  empathy 
tra ining p ro ce dure uti l iz ing didac t ic , e xpe r ientia l , and mode l ing 
techn iques would increase empathy and de c rease s o c ia l  deviancy 
was not suppor te d .  As note d ear l ie r , br ie f  empathy t ra ining 
has been shown e f fe c t ive (Bath , 19 7 6 ) . McWhirte r ( 19 74 ) , and 
Per ry ( 19 75 ) , demons tra te d  tha t long te rm empa thy tra ining 
was e ffe ctive . Those programs that we re e ffe c t ive uti lize d 
c omb inations o f  dida c tic , exper ient ia l , and mode l�ng proce dure s . 
Howeve r ,  a co l lege p opulat ion was used .  Aleks i_c . · •  (19 7 5 ) f ir s t  
attempte d empa thy training 'with de linquent a do le s cents and 
fa i le d .  The exp lanat ion res ts in the subj e c t  samp le ; aggre s s ive 
ado lesce nts . Per ry and Per ry ( 19 74 ) demons tra te d tha t chi l dren 
with aggre s s ive his tor ie s  ac tua l ly became more aggre s s ive when 
viewing a suffe ring vic t im . Baron ( 1974 ) theor ize d this 
phenomenon as t he mis labe l ing of  the s trong emot iona l arousa l 
e lic ite d  from wat ching s omeone in pa in as  ange r , not empa thic  
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fee ling . A le ks ic ( 1 9 7 5 ) specula te d tha t viewing pa in may serve 
as a re inforce r or enhancer of  aggre s s ion for those a do les cents 
with aggre s s ive his tor ie s  as a re sult o f  empa thi c  de ficiency . 
The 'O.is crepa ncy be twee n the e ffe c tive s tudies and the s tudies 
that fa i le d  to tra in empathy appea rs to be the use of subj e cts 
with aggres s ive his tor ie s . Previous re search has sugge s te d  
that a p opula tion with a n  aggre s s ive his to ry doe s not re spond 
empathic a l ly to the obse rvance of aggres s ion and pain . This 
appears to  be a c ir cula r  pattern of  empathic de ficie ncy 
potentia te d by a mis labe l ing of a f fe c t . 
I t  is pos tu late d he re that a do le s ce nts  w ith aggre s s ive or  
antis o c ia l  his tor ie s  have de ve lope d this behavior in  response 
to the ir environment .  The behavior , a lthough unde s ireab le , may 
be an a dap t ive cop ing mechanism for the de linquent . chi ld . I f  
this were c orre c t , it  is pos s ib le tha t the child wou ld be 
empa thic or aggres s ive as to what wa s  ne ce s sary and appropr iate ly 
effe c tive in c op ing w ith his environment . The popula tion from 
CCH came from fami lie s  in which aggre s s io n  was fre quent ly the 
s o le s ource o f  e xpre s se d  a ffe c t . It is propose d tha t the se  
ado les cents are capab le of  a high leve l o f  empa thic func tion ing 
as seen by s ign ificant ly lowe r RMES score s  than the s tan dardize d 
and "norma l" groups (A leks ic , 19 75 ) ,  but mus t be aggre s s ive in 
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or de r  to to le ra te the ir home s ituat ions and ma inta in the ir 
dignity , identity , and independence . They have learne d to 
discrimina te those s itua tions in which empa thy is appropria te 
and e f fe c tive from those s ituations in which a ggre s sion i s  more 
useful . In the pe riod o f  a do le s cence , which is genera l ly 
cons ide re d  a t ime of  te s t ing out o f  manhoo d and womanhoo d ,  
the chi l d  move s t o  exp lor ing emo t iona l  re la tionships , exper ie n c ing 
phys io logica l growth and ' rag ing hormone s ' .  The dep th o f , the 
effe c t  o f , the nee d for , the inte re s t  in , and the expe rience of  
pos itive fee lings towar ds othe r s  coup le d with re c iproca tion are 
probab ly a"t a peak in this pe r iod o f  growth . This is probably 
true r for the pre sent popula t ion who have come from home s in 
which they have been dep r ive d of pos itive affe c t . There fore , 
it is sugge s te d  that the high empathic  leve l e x is ts  para l le l 
to a dis c r im inat ion proces s  which a s se s se s:)tshe.r�£!:pppopniateaess 
" 
and effe c t ive ne ss  o f  empathic behavior in a give n  s ituat i on 
' , 
and the s oc ia l  deviancy occurti:g gaas tthe l�di:sctiritinat!ion;_:.;process  
� -
indicate s its  use fulne s s . Tradi t iona l emp athy training w i th 
the goa l o f  ove ra l l increase s in empathi c  abi lity c ould  be counter -
produc t ive for this popula t ion . It is  p ropo sed tha t a more 
effe c t ive , extens ive empa thy training program would incorporate 
discr imina t ion- learning theory into its o r ienta t ion . Tra ining 
would be geare d to teaching s o c ia l  s ki l ls ; of tra ining new , 
e ffe c t ive s o c ia l ly des irab le re spons e s  as  a lte rna t ive s to  the 
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current s o c ia l ly deviant behavior s . As se rtion tra ining might 
be use ful . The pr_imary focus wou ld be the dis t inc tion be tween 
aggress ion and a s se rtion . The a do le s cents would be re ­
condit ione d to use the cue s  tha t in the pas t  tr iggere d agg-:-- -
res s ion- as  cue s : '  for - a s se rtion . Through a s se r t ion tra ining , 
the a do le s cents c ould a ls o  be taught to inc rease and be tte r  
expre s s  pos itive affe c t . 
As note d ,  the p re sent p opu lation disp laye d higher leve ls 
of empa thic func t ioning than both the s tandardize d and ' norma l '  
group . It  is sugge s te d  that this populat ion does not disp lay 
empathic de fic iency and tha t the high leve l o f  empa thy might 
be a fun c t ion of age ,  or the tre a tment mi lieu . The s o c ia l  
de s irability fa <etor o f  the RM.E S  a ls o  nee ds furthe r 
investiga t ion . They may pos s ib ly be as  highly empa_thic as  
appropria te for  the ir a ge and  environment . Empa-t;:hy , tra ining 
to increase  empa thic ' levels would be dif ficult and possibly 
unnece ssary . Furthe r ,  JBC norms ('Appendix D )  indicate a be low 
ave rage disp lay of  soc ia l ly· deviant behavior . Soc ia l  deviancy 
may pre se nt ly be inhibite d by empa thy and fur the r inhibit ion 
might be difficult , unne ce s sary or imprac t ica l for the 
environment  of  CCH . 
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A fina l goa l o f  the pre sent s tudy wa s to gene ra te addi­
tiona l norma tive data for the RMES and JBC . The findings 
indicate d that the RNES has goo d tes t - re te s t  re liab i lity 
(.E_= . 83 ,  J?..<. 05 ) .  The mean te s t - taking time was 10  minute s . 
The ado les cents rep or te d an unde r s tanding of  the content and 
pos itive attitude towar ds the device . Ba s e d  on current da ta , 
it appears  to be a va luab le ins trumen t  in the a s se s sment o f  
empathic  behavior with de linquent  a do le s cents . 
The JBC demons trate d incons is tent te s t - re te s t  re liab i lity . 
Only e ight of  the four teen subs ca le s  provide d  s igni f icant 
corre la tions ; Ob , Fr , So , Co f ,  Ca l ,  Com , Sol , and An . The 
mean corre la tion was . 75 .  Typ ica l ly a n  r= . 80 is re c ormnende d 
to suppor t high te s t -re te s t  re l iability (Ker linge r , 19 73 ) . 
The JBC provides a n  observe r - ra te r  and se lf-appra isa l 
form for rating s oc ia l ly deviant behavior . The pr�sent s tudy 
demons trate d very low and incons i s tent rater  re liab i lity which 
is cons is tent with the normat ive informa t ion g iven with the 
ins trument . It  is  sugge s te d  that the JBC is  not an  a ccurate 
observe r - ra te r  weasurement device of s o c ia l ly deviant behavior . 
The JBC was c rea te d for and s tanda r dize d wi th de l inquent 
adole s cents . Common to the se ado le s cents is trua ncy from 
schoo l ,  p rob lems at s c hoo l with teache r s  and ma te r ia l . The se 
4 3  
factors p lus la ck o f  inte re s t  from the tea c he r s , prob lems at  
home , and lack o f  mot iva t ion o ften re su l t  in  e duca tiona l de fic its  
such as de crease d reading abi lity . The vocabulary and sentence 
struc ture o f  the JBC is lengthy and comp licate d which c ould 
account for poor tes t-re te s t  re liab i l ity . Ave rage te s t  taking 
time was 45 minute s . The leng th ,  difficult language , nume rous 
items , in a ddit ion to the c omp lex nume r ica l ra t in g  sys tem make 
this device imprac t ica l for de l inquent a do le s cen ts who may be 
having s cholas tic -reading p roblems . Some o f  the te s t  taking 
behavior note d by the e xpe r imente r inc lude d  fat igue and 
�creas ing conce ntra t i on . The a do le s cents repor te d to  the 
experime n te r  prob lems in c omprehens ion , difficulty rea ding the 
sma l l  p r in t  o f  the form , vocabula ry p roblems , diff iculty re spon­
ding to the items in a l ike r t- type forma t , and dis sa tis fac t ion 
with its length . 
The re su lts  o f  this study in light o f  pas t  re search indica te · 
the fo l lowing re comme nda t ions : ..... 
-
1 )  It is re c ommende d  tha t a future s tudy c orre la te a 
known me asure o f  a ggre s s ion w i th the JBC to  de te rmine the degree 
of hos t i l ity tappe d .  I f  the corre la tion is low or non- s ignificant , 
the hypothe s is tha t empa thy may inhibit  on ly extre me  forms o f  
aggres s i on wou l d  be given suppor t .  
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2 )  More research is rec ommende d for the JBC to make it 
comprehens ib le for the de l inquent a do le s ce n t  p opu la t ion . 
Sugge s t ions are to  shorten the sen te nce and i tem numbe r s , 
s imp lify the vocabu lary , and switch to a s imp ler re sponse 
forma t . 
3 )  Future re search c ould examine the pos s ib i l ity that 
higher leve ls of  empathy may c oexis t with a le s se r  de gree of 
so c ia l deviancy a s  a result of dis cr imina tion learning . This 
would invo lve rep lica t ion s tudie s  compa r ing  a popula t ion from 
a private trea tment fa c i lity with an incarce ra te d p opula t ion 
on leve ls of  empathy and the degree of  s oc ia l  deviancy . 
4 )  In light of  the deve lopme nta l re search ava i lab le , more . 
emphas is is nee de d  to be p laced on norma t ive informa t ion 
conce rning spe c i f ic age leve ls and ave rage de gree o f  empa thic 
func tioning and manife s t  a ggre s s ion . This information could 
as s is t  in targe t ing age leve ls whe re empa �h� is mos t avai lab le 
to be e nhance d through tra ining . 'This informa tion would a id 
future tra ining ins truc tor s' in un de r s tan ding the de gree of 
aggre s s ion pre sent in the popula tion and the de gree of a tt­
ention re quire d to re c ondition p revious ly e l ic i te d  aggre s s ive 
response s .  
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5 )  A c ruc ia l a ddition to future e mpa thy tra ining programs 
with de l inquent a do le s ce nts would incorpora te dis c r imination 
learning by adding as s e r t ion tra ining tasks . Emphas is s hould be 
pla c e d  on dis c r imina ting a s se r t ive and aggre s s ive behavior , 
identify ing those s ituations in which a s s e rtion and aggre s s ion 
are approp r ia te , how a s se r tive resp onse s are more e ffe c t ive than 
the pre sent ly use d  aggre s s ive one s , the use of  a s s e r t ion - c ommu-
nication to e xpre s s  positive fee lings towar d  o the r  and re ce ive 
s imi lar expre s s ion from them , and the use o f  e mpa thic a b i lity to 
be tte r unders tand and ge t a long w i th othe r s . 
6 )  The RMES does demons tra te high tes t - re te s t  re l iab i l ity 
and appear s  to be an e ffe c t ive measurement device f o r  use with 
de linque n t  a do le s cents . The JBC howeve r , wa s shown to have 
poor rate r  re l iab i lity and incons is tent te s t - re te s t  re lia b i lity . 
It is the re fore re commende d tha t the use o f  the JBC as  an 
observe r - ra te r  device be minimize d pending fur the r re search on 
its use and exp lora t ions into p laus ible catis�s  o f  such low 
" . 
re l iability coe ff ic ients . It  is furthe r  re c ommende d  tha t 
comparison s tudie s be car r ie d  out to increase the no rma tive 
data and re che ck the te s t -re te s t  fin d ings o f  the pre sent s tudy . 
It  is sugge s te d  t ha t  cau tion be taken with this  device whe n 
us e d  with a de l inquent a do le s ce nt popula t ion . In its use for 
the present s tudy , frus tra t ion an d bore dom we re repor te d  by 
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the a do le s cent s . The probabi lity o f  repor te d frus tra tion 
enc oun te re d by the examine r could be de crea se d by having the 
items rea d a loud to the subj e c t  and providing as s is tance in . the 
use of the re sponse format . 
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APPENDIX A 
Revise d Mehrabian 
Empathy Sca le 
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Ins truc t ions : Read each s tatement and answe r True (T ) or 
Fa lse (F ) a s  app lie d  to  you . 
--
--
1 .  It  makes me s a d  to  see s omeone who doe sn ' t  have any 
fr iends . 
. 2 .  People. make. too much fus s over the fee lings of  anima ls . 
-� 
3 . I get angry when s omeone shows too much love . 
__ 4 . I am bothe re d  by unhappy peop le who fee l s or ry for 
themse lve s . 
5 .  I am nervous if  o the rs around me are ne rvous . 
6 .  I f ind  it s illy for pe op le to cry when ve ry happy . 
7 .  I ge t too invo lve d with a friend ' s  prob lems . 
8 .  Some t ime s  the words o f  a love s ong make me happy or 
sad . 
__ 9 . I am s ad when I te l l  peop le ba d news . 
__ 10 . The peop le around me make me grouchy . 
--
1 1 . Mos t  peop le from othe r  c ountr ie s I have me t seeme d  
unfriendly . 
12 . I wou ld r a ther be a s oc ia l  (we l fare ) worker than work 
a t  training pe op le, to do j obs . 
-�13 . I don ' t  ge t upse t j us t  because a friend is upse t . 
--
--
,. _. 
14 . I like to watch pe op le open presents . 
15 . Lone ly peop le are unf r iendly . 
--
16 . See ing peop le c ry ups e t s  me . 
1 7 . Some songs make me happy . 
--
--
1 8 . I s ome t ime s fee l j us t l ike the he r o  o f  a s tory . 
__ 19 . I ge t ve ry angry when I see s omeo ne be ing treate d 
wrong . 
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��2 0 .  I am c a lm eve n  i f  peop le around me worry about things . 
��2 1 . When a fr iend s tarts to ta lk about his problems , I 
try to ta lk about s omething e lse . 
-�2 2 . Somebody laughing doe sn ' t make me laugh . 
-�2 3 . Some t imes a t  the movie · I laugh a t  peop le who c ry 
about the p ic tures . 
��24 . I can make de c is ions without be ing bothe re d by othe r 
peop le ' s fee lings . 
__ 2 5 . I ge t s a d  and unhappy if peop le around me are sad . 
2 6 . It is  har d for me to see how some things upse t peop le --
s o  much . 
�-2 7  • .  I am very upse t when I see an anima l in pa in . 
��-2 8 . Ge tting exc ited or  ve ry in te re s te d in books or movies 
is a little s il ly . 
___ 2 9 . I fee l uneasy when I see he lp le s s o ld peop le . 
�--3 0 . Some t ime s I fee l angry when I see s omeo ne c ry . 
3 1 .  I ge t very invo lve d when I watch a movie . ---
3 2 . I o ften find tha t I can rema in ca lm in sp ite of  the ---
excitement around me . 
,,.: ' 
3 3 . Litt le chi ldren s ome t ime s  cry for no rea s on . ---
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Jesne s s  Behavior Checklis t 
Se lf-Appraisa 1 
and 
Obse rve r - Ra ter 
Form 
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Appendix B 
Sec t ion I provide s  samp le items from the Se l f -Appra isal 
Fo rm o f  the Je sne s s  Behavior Checklis t in each of the four-
teen subsc a le s . Sec t ion  I I  provide s  e quiva lent s amp le items 
from the Observe r-Rate r  Form of the Jes ne s s  Behavior Che ck-
lis t in e ach of the fourteen subs ca le s . 
Sec t ion I 
Subs ca le 
Ob 
Fr 
Re 
Cs 
Ind 
Item Number 
1 
19 
24 
3 1  
27 
3 8  
5 
13 
2 6  
3 7  
Item 
--
I inte rrupt othe r s  when they are 
ta lking or bothe r  o thers who are busy . 
I argue or qua r re l  with o the r s . 
I dis like group or individua l 
c ounse ling se s s ions . 
I dis l ike c ounse lor s , p o lice , or 
other pe op le in author i ty , and I 
say s o . 
I try to s t ick t o  a _ j ob or task 
unt i l  I f in ish it . 
I get my work on "!:he , j ob o r  in 
s choo l done on time . 
I wi l l  go to . others  for help or 
a dvice when I nee d  it . 
I like to te l l  o the rs a bout things 
I ' ve gotten away with ,  eve n  s ome 
that were aga inst the law . 
Othe r pe op le can ta lk me into 
things ; I tend t o  go a long with 
wha t they say . 
If I am having a problem w i th 
anothe r  pe r s on , I ask s ome one such 
a s  a tea che r  or counse lor to do 
some thing about i t . 
Subs ca le s  I tem Numbe r  
S o l  3 
1 7  
Ra 6 1  
74 
Com 39  
44 
En 62 
7 0  
C o f  5 2 
54 
Ca l 4 7  
5 2  
So 6 3  
6 7  
54 
Item --
I c lown aroun d ,  horsep lay , o r  ac t 
up when I know I ' m no t suppose d to . 
I ge t loud and noisy at times o r  
p la c e s  whe n I probab ly shouldn ' t .  
I ta lk fre e ly to pe rs ons s uch as 
counse lors or teache rs about myse lf , 
my p lans , my p rob lems , and so for th . 
I d i s trus t pe rs ons s uch a s  teache r s , 
counse lors , or  the rap i s ts . 
Peop le have di f f i c u lty unders tanding 
what I say , I mumb le , ge t m ixe d up , 
o r  don ' t  ta lk c lea r ly . 
When someone is exp la in ing s ome ­
thing , I t ry t o  pay c lo s e  a t tention . 
I � m  kind o f  s low-moving and s how 
l i t t le s p ir i t . 
I tend to s tay by myse l f  ins tead 
of with a group . 
I have per s ona l  habits , o r  behave 
in way s , tha t a re o f fens ive o r  
dis turb ing to o the r s . 
I do things that I know are wrong , 
i l le ga l , or aga ins
.
t t,he rule s . 
I get anx i ous and fee l hurt when 
I ' m c r i t ic i ze d or corre c te d .  
I have to ld o the r s  tha t I was 
nervous o r  tha t I wa s having a 
har d  t ime s leep ing a t  n ight . 
I ge t a lo ng we l l  w ith others  in 
group recrea tion a c t iv i t ie s . 
I work we l l  w i th o the r s  and get 
a long with othe rs in group s . 
Subs ca le 
Ins 
An 
Se c t ion I I  
Subs c a  le 
Ob 
Fr 
Re 
C s  
Ind 
Item Numbe r 
7 6  
7 7  
6 0  
6 6  
I tem Numbe r  
1 
24 
3 1  
2 7  
3 8  
5 
13 
2 6  
55. 
Item 
I am rea l i s t i c  a bout appra i s ing 
my se l f ; in o the r wor ds ,  I am accura te 
in j udg ing wha t  I can do and what 
I c an ' t do . 
I make rea l i s t i c  p lans for s choo l  
o r  a j ob ; i n  o the r wor ds , I 
haven ' t s e t my goa ls to9 high or 
to low . 
I have a shor t tempe r and quickly 
ge t angry . 
I ge t angry and up se t when I am 
frus tra te d o r  don ' t ge t my way . 
I tem --
In te r rup t s  of dis t ra c t s  othe r s . 
Is invo lve d in quar re ling , s quabb­
l ing , b icke r ing . 
Shows dis da in for group or 
individua l c ounse l ing s e s s ions . 
Comp la ins about o r  expre s se s  low 
op in ion o f  c ounse lor s ,  p o l i ce , or 
o the r  author i ty f�gure s .  
Is no t e a s i ly dis c ourage d .  S t icks 
w i th and c oinp'le te s ta sks a s s igne d .  
Ge ts - s choo l and/ or work as s ignme nts 
done on t ime . 
See ks a dvice or he lp f r om o the rs 
at t imes whe n he s hou l d . 
Brags a bout o r  de ligh t s  in de s ­
c r ib ing an t i - s o c ia l ,  un lawfu l ,  
de l inque n t , o r  c r om ing l e xp l o i t s . 
Can be ta lke d into things ; goes 
a long w i th o the r s . 
) 
Sub s c a le s  I tem Numbe r 
3 7  
S o l 3 
2 7  
Ra 6 1  
74 
Com 3 9  
44 
En 62  
7 0  
Co f 5 1  
54 
So 63 
6 7 
Ins 7 6  
7 7  
5 6  
I tem 
Turns t o  s omeo ne such a s  a teache r 
or c ouns e lor to take c a re o f  his 
p r ob lems w i th o the r s . 
Is invo lve d in c lown ing , hor sep lay , 
inappropr ia te behavior . 
Is e x ce s s ive ly loud and no isy a t  
inappropr ia te t ime s  o r  p la ce s . 
Ta lks free ly to p e r s ons such a s  
c ouns e lo r s , o r  teache r s about him­
s e lf (his p lans , h i s  prob lems , 
e t c . ) . 
S t a te s  o r  demons t r a te s  tha t he 
dis t rus t s  pe r s ons in autho r i ty 
such a s  tea c he r s , c o uns e lo r s , 
the rap i s t s , e tc . 
Is di f f i c u l t  to unde r s ta n d  (s pee ch 
i s  mumb le d or inc ohere, n t ) . 
Lis te n s  care fu.l ly to ins truc t ions 
or e xp lana tions . 
Is s low moving , s lugg is h , l is t le s s , 
s p i r i t le s s , e tc .  _ 
Ten ds to w i thdraw a n d/or i s o la te 
hims e l f  f rom o the r s . 
Disp lay s pe r s ona l hab its o r  
behavior s (s ) tha t i s  a be rrant , 
o f £ens ive , o r  dis tur b ing to o the r s . 
Doe s things tha t a re w rong , i l le ga l ,  
or a ga in s t the ru le s . 
Ge ts a lo ng w i th o the r s  in group 
re c re a t ion . 
Wo rks c oope ra t ive ly w i th o the r s  
in work o r  ta s k  gr oup s . 
App ra ise s his own a b i l i t ie s  and 
a c c omp l i s hme n t s  rea l i s t ica l ly . 
P lans rea l i s t i ca l ly for his vo cat iona l 
o r  a c a demic future . 
Subs ca le s  Item Numbe r 
An 60  
66  
5 7  
Item 
Is sho r t - tempe re d  and quick to 
show a nge r . 
Be c ome s aggrava te d or abus ive 
whe n frus tra te d  or his wi l l  is 
opp ose d .  
A l l  i tems on bo th s ca le s  we re rate d o n  the f o l lowing s ca le ; 
A lmos t 
Never 
No t 
Of ten S ome t ime s 
Fa ir ly 
Often 
Very 
Of ten 
APPENDIX C 
Tra ining Ins truc tions 
and Mate r ia ls 
. . .  . · 
' . 
Training Se s s ion 1 
APPENDIX C 
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A .  "The purpose o f  th is t ra i n ing program i s  to he lp y ou be t te r  
unde r s tand how o the r s  see things and a re fee ling . How we w i l l  
do thi s  is to firs t learn how to re cogn ize how o the r s  may be 
fee l ing . We w i l l  learn wha t type of behavior te l ls us how 
othe r s  may be fee l ing . Then we wi l l  do e x ce r c i s e s  in which we 
wi l l  be t te r  see a s itua t ion from some one e lse s p o int o f  view . " 
B .  "Ve rba l c ommun ica t i o n  i s  wha t we te l l  o the r s  i n  our wor ds • 
. 
An examp le wou ld be i f  I went t o  you and s a i d , " I  r.ea l ly l ike 
you a lot . "  Ve r ba l  commun ica t ion is  j us t  wha t we a c tua l ly spe ak, 
to o ther s . " 
"Nonve rba l communicat ion is our behavio r and ge s ture s 
a lone . An e xamp le wou l d  be tha t  i f  y ou s aw tea r s  ip y our fr iends 
eye s , y ou would  think they we re s a d  and unhappy j us t  on the 
ba s is of wha t t hey we re doing which was c ry ing . Nonve rba l 
communica t ion then is our be havi o r  and a c t ions ; and wha t they 
mean to o the r s . "  
C .  Ma d : Fac ia l  mus c le s  t ightene d ,  mouth c lo se d ,  tee th c lenche d ,  
lips drawn toge the r , f o re he a d  wr ink le d and pu l le d down , e y e s 
s l ight ly c lo se d ,  eye b r ows pu l le d down towa r ds no s e , fa ce f lushe d 
re d ,  a rms e i the r fo lde d a c ros s the che s t  or hands on the hips ; 
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bo dy mus c le s a re t ightene d , fee t  ap�r t  with we ight di s tr ibute d 
e qua lly on bo th fee t , bo dy p o s ture i s  r i g id and s tra ight , if" 
s itting down the le g s  are probably crosse d .  
Sad : S lumpe d p os ture , shoulde rs s lumpe d down and forward,  
h e a d  lowe re d ,  body mus c le s  limp l ike the who le body wa s be ing 
pulle d down towar ds the gr ound , a rms hang ing loos e , or may be 
ho lding hands in front  o f  the bo dy , a ll the we ight is on one 
leg ;  fac ia l  mus c les loo se , e ye s ha l f c lo s e d , pa le comp lex ion , 
mouth down in the c o r ne r s , l ip s  s l ight ly pa r te d  w i th lower 
lip s light ly exte nde d like in a pout , forehea d smoo th , chin 
may be quive r ing if rea l ly s a d ,  · fre que n t ly take s deep brea the s 
which are s ighs . 
Glad :  Fa c ia l mus c le s  re laxe d , smi l ing , eye s ope n , fore ­
hea d  smoo th and re laxe d ,  may be s tanding on one foot or  both ,  
s tanding s traight but n o t  r igid , arms a re in motion mos t o f  
the time or down a t  s ide ,  fa,ce has rosy co lora tion but not 
flushe d .  
Scare d : Eye s open re�l ly w i de , eye b r ow s  ra ise d hi gh , 
forehe a d  ra i se d , fa c ia l  mus c le s  ve ry tense d ,  mouth s l i ght ly open , 
face f lus he s and pa le s , a rms in c lose to body , may be fo l de d  
acros s c he s t , or c lose to s ide ,  e ither s tan ding on both fee t 
or leaning a ga ins t s ome thing , swe a t ing , s ha l low brea thing . 
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Tra in ing Se s s ion 2 
A .  "Ro le -p lay ing i s  pre ten ding t o  be s ome one e lse which means 
y ou try to see th ings an d fee l a bout things as tha t per s on would . 
A s tory w i l l be read to y ou . I would l ike y ou to put y ourse l f 
in the p lace of the charac te r in the s tory . Rea l ly see the 
s itua t ion a s  tha t pe r s on wou l d  a n d  fee l a b out i t  as that pe r s on 
wou l d . " 
B .  "We lea rne d e a r lie r to i de n t ify how o thers  fee l j us t  by 
the ir a c t ion s and behavior . To day we a ls o lea rne d to begin 
see ing a s i tua tion form anothe r pe r s on ' s p o int o f  view . The se 
. 
two s k i l l s  work to ge the r . For ins tance , when y ou are with your 
fr iends y ou can now ge t a be t ter  idea of how they are fee ling 
without hav ing to ask que s t ions . S ome t ime s we don ' t fee l l ike 
ta lking a bout how we fee l .  But it does fee l goo d whe n s ome one 
comes to us a n d  say s , "I can te 11  you are rea l ly f�e l ing s a d . 
Is the re anything I ' can do to make you fe e l be tter ? "  I f  we can 
be tte r  see things a s  othe r s do , we can begin to unde r s ta nd 
how they mus t be fee ling about i t . And i t  is rea l ly he lp ful 
when y ou a re ta lking w i th y our fr ie n ds and fami ly i f  we can see 
how othe r s  mus t be fee ling . We can ge t a be tte r  unde r s tanding 
about why o the rs  do the things they do when we a re able to 
see the s ituat ion from the ir point  o f  view . On ly when we know 
6 1 ·  
how othe r s  mus t fee l abou t a s itua t ion can w e  re a l ly unde r s tand 
why they have · done wha t they have . Fur the r , we can ' t expe c t  
o the rs t o  unde r s tan d  us i f  we a r e n ' t e qua l ly w i l ling to see 
things as  they do . We have to make an e ffor t to  unde r s tand 
others  be fore we can expe c t  them to un de r s tand us . " 
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MAD 
An dy came to s choo l and wa s on t ime t o  his fir s t  c las s . 
To day wa s a ve ry spe c ial day . He ha d done a repor t  for this 
cla s s  and turne d it in the day be fore . He ha d put in a lot o f  
work and was p r oud o f  this repor t . The tea c he r  sa i d  that i f  he 
did a goo d j ob on i t  and got an A ,  he c ou l d ge t an A for the c lass . 
But i f  he did n ot ge t a n  A o n  this repor t he wou ld only get a 
C for the c la s s . Andy fe lt sure tha t h is repor t wou l d  get an 
A .  He w� lke d into c lass , got out his fo l de r , sa t down rea dy 
for c la s s . When the be 1 1  rang , · the teacher got e ve ryone sea te d  
and be gan te l l ing them o f the day s work . i·fuen she came to Andy 
she spoke , "Where is tha t rep or t  y ou p r omise d  me ? Be cause i t  is 
la te y ou w i l l  no t be ab le to ge t an A on i t . 1 1  
Andy exc ite dly rep lie d ,  " I  put i t  on y our gra de book 
ye s te r day morn ing in c la s s . "  
"We l l ,  I have looke d through those pape rs and a t  the things 
� ·  -
on my gra de book seve ra l  t�me s s ince the n  and have no t come 
a c r o s s y our rep o r t . " she rep l ie d . 
An dy wa s ge tt ing worr ie d ,  " I know I put i t  the re . Hone s t . 
Tha t wa s a r e a l ly good report and I worke d har d on it . 1 1  
" I ' m  s orry . "  s he s a i d ,  " I  c an ' t  f in d  it . You ' ll have to 
do ano the r one . You won ' t  be ab le to ge t an A be c au s e  it is 
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late , but y ou ca n get a C"  
Andy wa s ve ry ma d .  "Ask Sam . He wa s w i th me whe n I laid 
i t  down . I t ' s  not fa ir to make me do it aga in and loose an A 
because you los t  it . " 
"We l l , " s he sa i d ,  "Thatss l•IJIY ddeC.:tS.lbon !�" 
Que s t ions 
How was An dy fee ling be fore c la s s  s ta r te d? 
Wha t wa s he fee l ing when the tea che r  aske d h im why he ha d not 
done a repo r t ?  
Why did Andy te 1 1  he r tha t Sam saw h im turn in the repor t ?  
How did Andy fee l when she s a i d  tha t he c ou l d  no t ge t a n  A ?  
How d i d  he fee 1 when she to l d  h im t o  do ano the r repor t ?  
How do you fee l a b ou t  Andy n o t  be ing a l lowe d t o  earn a n  A an d 
having h i s  repo rt ge t lo s t ?  
64 
SAD 
Anna was new to the home . She had come ear ly in the 
morning whi le eve ryone e lse was at s chool . Her case worker 
showe d her ar ound and he lpe d put he r things in he r r oom . She 
was s itting on the cottage p orch wa iting for s ome one to  take 
he r to the cafe te r ia a t  luncht ime . As she wa ite d ,  she began 
thinking about how much she rea lly did not like be ing he re , 
how lone ly it was , how much she mis se d he r fr iends and fami ly 
a lrea dy . A guy came up to her and sa id , "Hi . You mus t be the 
new gir l . "  
"Yea . "  Anna answe re d ,  no t rea l ly wanting to ta lk to 
this s tranger . 
" I ' m  Ke nny , wha t ' s  your name ? "  he continue d .  
"Anna . "  she rep lie d .  
"Where are y ou from? " he aske d .  
"Chicago . "  
"Rea l ly ?  S o  am I . "  he re sponde d .  
From tha t p oint they began ta lking about home and dis c overe d 
how much they ha d in c ommon . Anna be gan fee ling les s  lone ly 
an d thinking she might l ike this p la ce a fter a l l  i f  Kenny was 
go ing t o  be a round . He spoke o f  a l l  the th ings he w ould show 
her , things they wou ld do toge the r . They ha d lunch toge the r 
and ta lke d  a l l  afte rnoon . That e ve n ing he t o ld he r he wou ld 
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be around i f  she got lone ly and tha t he would wa lk he r to 
schoo l and he lp he r through he r fir s t  day o f  c la s s  tomorrow . , 
The nex t  mor n ing Anna wa i te d  for Ke nny . He di d no t c ome for 
he r and she was late for s choo l .  At break she saw him but he 
avoide d her . Then she s aw anothe r gir l wa lk up to him , put 
he r arms aroun d  him and he hugge d he r . - Anna ran to the bathroom 
cry ing . "Why do peop le a lways le t you down ? ' '  
How wa s Anna fee ling when she a r r ive d? Why ? 
How did she fee 1 when Ke nny be gan ta lking with he r ?  
How di d she fee l a fter the ir ta lk an d  his promise t o  he lp her 
through s choo l ?  . 
How did she fee l when she s aw him- a t break with anothe r gi r l ? · 
How do you fee l about Anna ' s  s tory ? 
·• . 
� · .. ' 
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Jay had been at the home for 1 0  months . At firs t he ha te d  
it , but a s  he got t o  know more peop le he c ame to  like i t . 
L�te ly he was ge tt ing t ire d  o f  the home . He fe l t  he had proved 
himse lf a b le to  c ontr o l  his behavior and wan te d to s tart  making 
a l l  his own de c is ions . He cou ld not go home be cause his parents 
we re not rea dy for that . And he was no t o ld enough to go out 
on his own . He was ge tting more depre s se d each day and was not 
sure how much longer he wou ld be ab le to s tand the home . The 
rea l  prob lem was that no one seeme d w i l l ing to he lp him ge t home 
or out of here . When he go t hom,e from s choo 1 the re was a 
mes sage that he should go to his case worke rs  o ff ice . He wa lke d 
a long wonde r ing wha t was for supper that evening . He sat down 
and his worke r began , "Jay , we have looke d ove r  your behavior 
and ra tings and have de c ide d to move you to the group home . 
There you wi l l  be . re spons ib le for your own behavior ; schoo l · 
work and part t ime j ob . There are a lot le ss rule s  and y ou 
�- . 
wi l l  be expe c te d  to  handle yourse lf  as  an a dult . If yo u do 
we l l the re ,  it won ' t be long unt i l  y ou can begin to  move out 
on your own . How doe s this s ound? " 
Jay s a t  in his s e a t  tota l ly amaze d and sho c ke d . Then he 
j umpe d f rom h is chair and leane d on the de sk ,  "You mean it ? 
Rea l ly ?  When? " 
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"This weekend . "  the worke r rep lie d .  
"Yaaaa -hoooo ! ! ! ! ! " He ran out o f  the o f f ice , back to  the 
c o t tage , ye l l ing a l l  the way . 
How did Jay fee l about the home a f ter be ing the re for 10 months ? 
How did Jay fee 1 whe n he couldn ' t  go home or  leave on his own? 
How did he fee l about s tay ing a t  the home any longe r ?  
How did he fee l when he wa s told  about going to  the group home ? 
How do you fee l about Jay ge tting to go to  the group home ? 
"" ' __ , 
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SCARED 
Lisa and Be th had been goo d friends s ince c oming to the 
home a t  about the same t ime . Lisa rea l ly like d Be th but knew 
she s ome t imes did not think be fore she did s ome thing . Because 
of this , Be th go t them into trouble seve ra l  time s . But s omehow 
they had a lways manage d to ge t themse lve s out o f  a me s s .  
Tonight they we re wa lking home from a fr ien ds house when a car 
pul le d  up bes ide them and aske d  if they wante d a r ide . Lisa 
did not l ike the way the 4 men in the car laughe d but Be th said 
yes be fore Lisa c ould say no . One guy lea d  Be th to the front 
seat and anothe r put Lisa in the back be tween two guys . Be th 
to ld them were they we re go ing and the drive r  hea de d  towar ds 
the home . He pas s e d  the entrance and Be th to l d  him he cou ld tur·n 
a t  the light and go in anothe r way . The drive r laughe d and 
c ontinue d pa s t  the light . The o ther man bes ide Be th s a id,  
"How about a lit t le par ty ? : Be th agree d .  The two men in the 
" 
back began laughing and touching Lisa . Lisa sa i d ,  "No t  me . 
Jus t  drop me o f f  he re and I"ll  wa lk back . "  
' 
"Sorry kid- no party poop ing a l lowe d .  1 1  the drive r  rep lied . 
Lisa began to  fee l s c are d  and sc reame d ,  1 1 1  want  out o f  
this car r ight now ! " 
The man nea r  he r  put his a rm around he r and said , "Re lax , 
you ' l l have a great  t ime . "  An d with his arm around he r she 
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fe lt p inne d and una b le t o  move . 
How did Lis a  fee l about Be th? Why ? 
How did Lis a  fee l about ge tting in the car with the men? 
How d i d  s he fee l a s  they p a s s e d the e n trance ? 
How did she fee l about party ing w ith them? 
How did Lisa fee l whe n the man put his a rm around he r ?  
How did she fee l  whe n the dr ive r wou ld n o t  le t he r ge t out o f  
the c a r ?  
How do you fee l about wha t is happening to  Lisa ? 
APPE ND IX D 
Je s ne s s  Be havior Che ck l is t  
Mean S c o re Pro f i le Shee t for 
Cunningham Chi ldrens Horne 
(Ma1eoelir1ajUeniNC>rms) 
Nam• �urJ;Vi� 9 6'1,,,, Ch:k/r?nr, f/t111lC me&AJ 5cAt.<cs 
20 
1 .  U nobt rus i11eness I I ·  I I I 1 5  , , 2 .  Fr i e n d l i ness ' l I 9 I 
3. Respons i b i l i ty l I I I I I : 1 5  
4 .  C o n s i d e rateness I I I I I 
9 
I 
5 .  I n d e pe n dence ! I I I I 
I I 6. R a p p o rt I I I 
9 I 
I 
7. En thus iasm I l I I I 
9 I 
8. Soc i ab i l i ty I I I I 6 
I 
9 .  Conform i ty I I I I I 15 
O .  Ca l mness  I I I I I I I 1 2 
1 .  Co n: m u n i cat i o n  I I I I 
9 I I 2 .  I ns i g h t  l I I I 6 
3 .  Soc ia l  Contro l  I I I 
4 .  A n g e r  Contro l  I I I 
6 
. 1  . 6  
T SCORES 
30 40 50 60  70 
I I I I I I I I I I I I I I I I I I I I I I I 1 1 8 21 24 
I I I I 
' 1 2 I 
I 
I I I I I 
I 1 8  21 
I I I ·  I 
I 1 2 I 
I , I I 
1 2  
I 
I • I I 1 2  
.,:, 
I I I 1 2 
I I I I I 
I 9 
I I 
· 
I 
I I I 
1 8 I 
I I I I 
I 1 5 I 
I I I I 1 2 
I · I I 9 
! I I I ' 
I I I I I I 9 
2 7 
I 
1 5  
I 
I 
� � 4� J � I +--l. _ _._ I I I I I 1 a-- 21 - ,--·--
I I I I I I I I I I 
24 27 30 I I I 
I • 
I 24 
' '1  33 I 
39 
I 
I I 
36 I 
I I 
I ' 
I 1 1  1 5  1 8  I I 
· 
I 
21 L...-}-- . 4 I 27 
I 
I I � ·  1 5  I 1 8 
I 
N .  
1 8 
I . .  -:. · · . I 1 5 
I ' 
I I J I � 1 2 
I 
I I I t I I I 21 ! I 27 
I I I I I � I 1 8 
I 
I 
I . . I I 
I I 
1 1
� 15 
l r I I I I I I I 1 2 I 1 5  I 1 8  
1� I r-;- 1� I I I ' 
I • I 1 • 115 1 I I I 1 2 I 
1 6  31  50  69 
PERCENTI LE SCORES 
I 
I 
I 
I 
I I 1 5 
I I 
I 
I ?� 
I I 
I 
I 
I 1� 
I 
84 
I 
I ;1 I 
I I . I 21 
I 
I I I 21 
I I I · I  
;a I I I 
I I I I �1, 1 
I I I 
4 24 
I I I 
1� I l ' 
93 98 
Date 
80 
I I I 
I I I 
3.s I I I 
. I 30 I I 
. .. I . . I I ' ·  
I I . I I 24 
I I 2� : I 
I I I I I 18 
I I 3� � I 
I I I � I 27 
I I 
I 
I I I I I 27 
I I I I 
I 
I 1 1 
99.4 99.9 
Ob 
Fr 
Re 
Cos 
Ind 
Ra 
En 
So 
Cof 
Cal 
Com 
Ins 
Sol  
An 
C) ... 0 
t.l ({) 
?: 
Cll 
0:: 
I 
l;D.5 
15, bO 
3f,5c 
').l/,$0 
17, /;0 
/l/. 70 
117.X' 
'l/L/, 10 
� 0 t.l Cf) 
CJ 
Q) c .... 
0 C) 
(.) t.l ({) .... Q) .... Cl.. 
1:-_3//() I 
UJ.9� 
2tJ. 2D 
22·"° 
/3.vO 
/2.,'lii 
